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A Methodology of Interdependence through Video as Method 
Crystal VanKooten 

 
[Opening SLIDE] Intro self and talk title. Today I’d like to ask you to consider 

your own methodology and methods for research, and the role of technologies in 

that research. I hope to get you thinking about methodology and methods as I 

reflect on some of the choices I’ve made for my own first-year writing study, a 

qualitative research project that examines the relationship between multimodal 

composition and meta-awareness in several classrooms.  

 

[SLIDE] For this study, video-recorded classroom observations like those you see 

pictured in these slides were part of my methods, along with conducting and 

recording interviews and collecting documents. [Give other data about the study 

from slide.] Figuring out how best to use video to seek answers to research 

questions, though, was a complex process. As I recorded class sessions and 

interviews, I was suddenly faced with a myriad of logistical and ethical questions. 

 

[SLIDE] [QUESTIONS] As I considered these and other questions, my knowledge 

of the why and the how of my own evolving digital methodology and methods felt 

both theoretically and practically insufficient. 
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[SLIDE] The need for more attention to the specifics of methodology and methods 

that I began to feel as I collected data for the first-year writing study reflects a 

similar need to attend to these matters more specifically across our field and within 

our community here at computers and writing. Both beginning and experienced 

writing researchers would benefit from more robust, timely, and specific 

conversations about methodology and methods. In particular, the field lacks a 

variety of detailed, current examples of how researchers theorize, design, enact, 

reflect on, and revise different kinds of writing research. Today, I offer one such 

detailed example, narrating how conducting research in first-year writing with 

digital video cameras has pushed me to re-envision research methodology and 

methods. 

I hope that the work I share today can speak directly to other digital writing 

researchers in the room who use video in their own work. These experiences, 

though, are also relevant to writing researchers who do not use video. For me, 

learning to pay careful attention to how and why I use video methods has pushed 

me to rethink explicit and tacit philosophies and assumptions that I hold about 

research and knowledge production. It is such a process of continual critical 

reflection on the various aspects of methodology and methods that I hope all of 

you will take from our panel today. My overall purpose is not to argue that all 

writing research must use video methods. Instead, I urge all of us to more 
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consciously participate in a critical reflective process about our own methodology 

and methods.  

 

[SLIDE] Kristie S. Fleckenstein, Clay Spinuzzi, Rebecca J. Rickly, and Carole 

Clark Papper’s approach to research, what they call “ecological research enacted 

rhetorically”, has been important to me as I’ve thought through my own 

methodology and methods for the first-year writing study. Conceptualizing 

research as an ecology assumes that “activities, actors, situations, and phenomena 

are conceived as interdependent, diverse, and fused through feedback” 

(Fleckenstein et al. 389); that is, each element of the research scene is linked to 

another and has an active part in meaning-making—including the technologies 

used. Considering video methods through this lens of research as an ecological-

rhetorical situation highlights the interdependent nature of these tools with actors 

and other texts. Within such a model, it is thus vital to pay careful attention to 

video cameras as tools for data collection, analysis, or presentation, and equally so 

to other elements of the research ecology.  

 

[SLIDE] As well as anchoring my study in a view of research as an ecological-

rhetorical situation, I’ve also looked to other in the field that are currently using 

video technologies to observe writers, writing activity, and writing pedagogy. 
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Heidi McKee, for example, discusses the complexities of representation, informed 

consent, and copyright/fair use when using video in qualitative work. Bump 

Halbritter and Julie Lindquist detail a four-phase video-based interview 

methodology used to collect and distribute literacy narratives, and Ann Shivers-

McNair explores “3D interviewing,” where a hand-held or body-worn digital 

camera is used to examine composing within a makerspace. This work begins to 

delve into the affordances and limitations of video research methods such as 

collecting, analyzing, and presenting video data. Halbritter and Lindquist, for 

example, note that video allows them to capture scenic interview data and invite 

participants into the production process (174-5). Shivers-McNair explains that 3D 

interviewing enables her to attend to more elements involved in the interactions 

she observes: words, tone of voice, sounds, posture and movements of people and 

machines, and the researcher’s placement and gaze. I’ll discuss these pieces a little 

more as I work through my own examples in over the next few minutes.  

 

[SLIDE] Building on the work of these folks, I now turn to discuss how my own 

research using video methods has compelled me to reconceptualize the research 

scene as an ecological-rhetorical situation, with a particular focus on my own role 

as the researcher in the ecology. First, I’d like to give one example of what I’ve 

learned when it comes to figuring out camera placement during one-on-one 
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interviews. McKee discussed representation when using video interviews, writing 

that video researchers must decide how to represent themselves: not at all, as a 

disembodied voice, in a separate shot, or in a shot that frames both interviewee and 

interviewer (108). McKee indicates a preference for “full audiovisual 

representation,” where researchers “try as much as possible to situate themselves in 

whatever modes they also are representing participants” (109). The option of 

including myself as researcher in the interview shot, however, did not at first occur 

to me during the first-year writing study, a fact which I now understand reveals 

tacit and perhaps limiting assumptions I held about building knowledge through 

interviews. 

 

[SLIDE] Detail how I set up the camera when I first did interviews. While of 

course it was possible to design alternate camera setups, nothing was nudging me 

to reconsider these initial plans.  

Reflecting over these choices has led me to retool my methodology—in 

particular, to rethink my role as interviewer and the epistemological assumptions I 

held about the construction of knowledge during interviews. My chosen methods 

reflected my values as a researcher: using one camera in between researcher and 

participant treated participants and their spoken words as the one all-important data 

source. The camera placement (and my subsequent editing of footage) downplayed 



 6 

and even at times ignored the relationship between me as the interviewer and the 

interviewee and how our conversations and interactions allowed us to co-construct 

meanings and build knowledge together.  

Capturing interactions between researcher and participant has become 

important! New methods: 2 cameras in the room.  

Here you can see a moment from an interview with participant Gerry. What 

Gerry is talking about and his gesture.  

 

[SLIDE] Second camera angle: I’m in the shot. Interaction, prompting, both our 

faces and expressions. Conversational link of the hand gesture, not only for 

emphasis. I start to write when he gestures.  

Now, my re-tooled methodology seeks to better acknowledge and present 

the interactional, interdependent nature of the ecological-rhetorical situation that 

participants like Gerry and I inhabit together. Examine, discuss, and highlight my 

own role as researcher. All researchers—those using video and those not—might 

benefit from thinking through ways to revise and shift methods to better reflect a 

methodology of interdependence. How might we record and reference facial 

expressions, gestures, and interactions within the research scene: on video, in field 

notes, and in our write-ups? What changes might each of us make to our methods 
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that would help us reconsider and reshape methodology to value all aspects of the 

research ecology?  

 

[SLIDE] Analyzing Data: use of the video data and video editor for analysis. 

Using a video editor for analysis allows me to experience and play with alternate, 

extra-linguistic methods for making meaning. Today I’d like to talk about 

composing and analyzing “multimodal quotations.” This means that portions of 

interviews can be combined with other data sources such as a student’s video 

product, written quotations from a student essay, or music from a student 

composition.  

One clear example of what a multimodal quotation might look and sound 

like is a sequence from “Building Awareness,” a video that I composed for my 

C&W presentation in 2014. In this video, I discuss research participant Lauren’s 

learning process. In the clip I’m about to show you, I reference Lauren’s written 

reflection essay. Materials included in this quotation: 3 sentences from Lauren’s 

essay, animations and timing, audio track of my voice, free-for-reuse recording of 

Mozart’s Piano Sonata No. 16 in C, the same song that Lauren used in parts of her 

own video composition “Saving the Arts.” The sequence thus contains four 

simultaneous “mini-quotations” rolled into one larger multimodal quotation: three 
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pieces from Lauren’s written reflection essay given through sentences and one 

piece from her video given through music.  

 

[SLIDE] This layered quotation is visually represented through the editing 

timeline, where each aspect of the multimodal quotation is visible via a colored 

horizontal bar [explain the visual]. The researcher’s role in composing these kinds 

of multimodal quotations again becomes important to pay attention to. Similar to a 

researcher who works with codes, categories, and quotations in print, the 

researcher using video must decide which pieces of a participant’s recorded 

narrative to include, as well as make decisions about how to transcribe a 

participant’s speech, where to begin and end the quotation, and if any material 

from the quotation might be excerpted—and composing multimodal quotations 

requires still more choices on the part of the researcher: how many layers might be 

included? Which parts of what data elements might be combined, and why? When 

might the researcher literally speak during the quotation (as I do through narration 

in the example above), when might the researcher speak through editing only, and 

when might the researcher step away? Because composing multimodal quotations 

in a video editor allows for many more presentational options, the researcher’s role 

in the production of meaning becomes even more essential.  
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[SLIDE] These experiences learning to collect data with video cameras and 

analyze data using a video editor indicate that the research scene surrounding 

writers at work is complicated! The concept of research as an ecological-rhetorical 

situation within which the researcher has a key dialogic role has been useful as I 

remind myself that knowledge built through research is co-constructed, and using 

video as a research tool is one way that highlights and takes advantage of the co-

construction of knowledge with participants. The questions that have arisen while 

using video have taught me that the reshaping of methodology and methods is part 

of a messy, experiential approach to research –not a bad thing or an indication that 

things are going wrong.   

Greater focus on the interdependent nature of any research situation is 

valuable. This may mean making more room in research designs, in presentations 

and manuscripts, in undergraduate and graduate curricula, and in journals for 

extended discussions of methodology and methods and all their interrelated parts. 

Careful and continual attention to the messy interactions among participants, 

researcher, philosophies, practices, tools, and contexts is vital as we conceptualize 

and design new studies, make decisions about technologies, and rediscover and 

reshape both methodology and methods.  
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